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Abstract 

One of the most important activities in learning the language is the culture of reading, 
since reading is one of the language skills. To achieve the skill of reading, students or 
learners need to read a lot. Then, they also need to make summary on what they have 
read. Nowadays, there is a phenomenon that the students do not really make summary 
based on what they read. Instead, they just copy and paste from the reading materials 
and/or the worse one, they do plagiarism. This qualitative study tries to answer the 
following questions: (1) How do students exaggerate the culture of reading among the 
students? (2) What strategy does the teacher do to overcome the plagiarism and copy-
paste activity? (3) What is the role of making summary in avoiding plagiarism and 
copy-paste activity? Test and questionnaire are applied to collect the data. It is expected 
that students will be able to make summary of what they have read without doing copy-
paste or plagiarism which means that the students really have a good reading interest. 
Then a good reading interest becomes a good culture of reading. 
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INTRODUCTION   

Learning program system in the recent period treats the Indonesian government 
attempt to develop it to the higher quality. One of the ways is renewing the learning 
system through sending some scholars to take the higher degree education in order to 
raise their level. Then, the government also asks teachers and lecturers write or compose 
scientific articles.   

Based on the Law on National Educational System No. 20/2003 article 50 
subsection 3, the government provides an international-level education. In the system, 
the teachers are obliged to use English in the teaching learning process. Therefore, the 
teachers must have a high competence of using English actively or inactively.  

Teachers should have an English competence because English in Indonesia is 
considered to be a foreign language. One important thing that teachers must have an 
English competence is how to manage or use English for certain subjects. In the other 
words, teachers must get a familiar with English cued to the cultural basis. It means that 
English use is determined by knowing its culture as well. 
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In the academic purpose, for example, teachers are considered as the main actors 
to send their messages for which some appropriate materials are selected and demanded. 
How important they are for teachers and students to understand and apply the context 
both in spoken and written form.  

Therefore, the learning problems may be overcome easily if the elements of the 
native language (NL) and the target language (TL) are the same, but they prove to be 
difficult for different elements. This statement refers to Robert Lado’s (1957) in his 
book Linguistics Across Cultures as quoted by Brown (1980:149): 

.....in the comparison between native and foreign language lies the key to ease or 
difficulty in foreign language learning. ...Those elements that are similar to (the 
learner’s) native language will be simple for him and those elements that are 
different will be difficult (page1-2). 

The statement above is also supported by Wilkin’s opinion stating that the bigger 
the differences between the languages, the greater difficulties will be (Wilkins 
1972:198). 

These differences are the source of so called ‘interference’ (Ramelan 1991: 41) 
and are understandably different in different languages. Therefore, learning a foreign 
language does not mean only to provide objects or activities with different names, but 
also to analyze differently what is the object of language communication. In order to 
enhance the communication, learners have to enhance their language skills. 

As one of the language skills, writing is really needed in conveying the message. 
In academic field, writing skill is used to complete the research paper or any other 
academic written forms. However, recently, in the college/university courses, there is a 
phenomenon that the students do not really make summary based on what they have 
read and they use others’s ideas and words without clearly acknowledging the source of 
that information in order to express their idea in the written form.  

Gradually, with the growth of computers and the advance of the sophisticated 
technology in the fields of education, technical and mass communication, the idea 
spread as an easy bypass of intellectual labour to the human mindset. People started 
claiming credit for other person's intellectual effort for reaping gains with least effort.  

Moreover, Internet brings us all kinds of changes in how we find and receive 
information and added more fuel to its widespread abuse with its easy accessibility 
platform (Merinews Online, 2011). 

Copy-paste activity becomes the most wanted activity that students like. They 
just copy and paste from the reading materials. In the other word, they do plagiarism. 
They do plagiarism or do copy-paste not only in completing home assignment but also 
in writing research paper. This activity is very dangerous in the academic life.   

Therefore, based on the phenomenon and Peraturan Menteri Pendidikan Nasional 
Republik Indonesia No. 17, in the year of 2010, for preventing and controlling the 
plagiarism in the college or university in Indonesia, we try to convey that making 
summary can be an alternative way of avoiding plagiarism in the writing process.  

The biggest issue that we are dealing now is making summary as an alternative 
way of avoiding plagiarism in the writing process. This issue may have a serious impact 
on English students so that the research questions based on the phenomena can be 
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addressed (1) how do students exaggerate the culture of reading among the students, (2) 
what strategy does the teacher overcome the plagiarism and copy-paste activity?, (3) 
what is the role of making summary in avoiding plagiarism and copy-paste activity?.  
 

UNDERLYING THEORIES  

The Concept of Comprehension  

The words are understood and transcend the pages to become thoughts and ideas 
then when they are truly read. Identifying words on a page does not make someone a 
successful reader. Comprehension, therefore, is the capacity for understanding those 
thoughts and ideas. Applying what is read and understood becomes the successful 
conclusion.  

As an active reader, we can get an idea of the attitude of the writers in 
communicating by setting goals based on your purpose for reading, previewing the text 
to make predictions, self-questioning, scanning, and relating new information to old.  

Skills for being an effective reader and for increasing comprehension are finding 
main ideas and supporting details or evidence, making inferences and drawing 
conclusions, recognizing text’s patterns of organization, perceiving conceptual 
knowledge, testing your knowledge and understanding of the material through 
application. Different people have different reading. Although reading means different 
things to different people and skills vary with every individual, it is a skill that can be 
improved. Students from various backgrounds are in reading courses for a variety of 
reasons. Weaknesses in vocabulary, comprehension, speed, or a combination of all three 
may be the result of ineffective reading habits. Active reading is engaged reading and 
can be achieved through comprehension regulation strategies.  

 
Levels of Comprehension 

The three levels of comprehension, or sophisticated of thinking, are presented in 
the following hierarchy from at simple to the complex sophisticated level of reading. In 
this case, hierarchy intends to steps of understanding one object to find meaning or what 
can be implied.  

Literal: It can be defined as what is actually stated. It focuses on facts and details, rote 
learning and memorization, and surface understanding only. Common tests in which 
this category is tested, are relied on the objective tests dealing with true/false, multiple 
choice, and fill-in-the blank questions. Common questions used to illicit this type of 
thinking are who, what, when, and where questions.  

Interpretative: It can be defined as what is implied or meant rather than what is 
actually stated. It includes drawing inferences, tapping into prior knowledge or 
experience, attaching new learning to old information, making logical leaps and 
educated guesses, reading between the lines to determine what are meant by what is 
stated. Tests in this category are subjective, and the types of questions asked are open-
ended, thought-provoking questions like why, what if, and how.  

Applied: It can be meant by taking what was said (literal) and then what was meant by 
what was said (interpretative) and then extend (apply) the concepts or ideas beyond the 
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situation. It includes analyzing, synthesizing, and applying. In this level, we are 
analyzing or synthesizing information and applying it to other information. 
 
Summary Writing  

In general, summary can be tricky to write at first because it is tempting to 
include too much or too little information. Writing a good summary demonstrates that 
you really understand a text and find the main idea. <www.enotes.com/topics/how-
write-summary> 

The goal of writing a summary is restating the author’s main point, purpose, 
intent, and supporting details in the students’ own words. <www.columbia.edu/cu/ssw/ 
write/handouts/summary.html> 
 
RESEARCH METHOD 

This paper reports on a part of a study which investigated the students’ tasks of 
making summary after reading a text. 
 
Participants:  
This study was mainly the fifth-semester English department students drawn from three 
departments of the language faculty at IKIP PGRI Semarang, all whom, 30 participants 
were recruited.  
 
Instruments:  
As previously documented, this study used two instruments to get the data, namely test 
and questionnaire. The instrument of test was carried on the form of writing which was 
mainly focused on writing summary. The questionnaire was used to investigate the 
students’ perception forward the scale of writing.  
 
Data analysis: 
This study encompassed the students’ writing results. The results were analyzed into 
simple statistic as Brown stated below and combined with the criteria of scoring by 
Sudijono (2007) as finding quantitative data in order to support the qualitative data. 
 

Students (1) 
Organization 

20 

(2) 
Content 

30 

(3) 
Syntax 

25 

(4) 
Mechanics 

5 

(5) 
Vocabulary 

20 

Total  
100 

(Brown, 2004: 244-246) 
 
80 – 100 = Very Good 
66 – 79 = Good 
56 – 65 = Barely Acceptable 
40 – 55 = Poor 
30 – 39 = Very Poor  
(Sudijono, 2007) 
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DISCUSSION 

Factor Analysis of Students’ Writing 

There were some exciting results that we could deal with the students’ summary. 
Considerably, they made their summary within the same construction of the text in what 
they had read. It can be proved that some of summaries were imitatively constructed in 
their dictions, structures, and also contents. The following is the chart which can show 
us the students’ summary.  
 

0%

10%

20%

30%

40%

50%

60%

Percentage

Organization

Content

Syntax

Mechanic

Vocabulary

 

From the chart above, we can see that the lowest factor considering that the 
students made as the text attached is content. It means that the lowest one is the lack of 
students in writing summary. In the other hand, it is the weakest element when the 
students do writing summary. Locating the main idea becomes the major problem in 
making summary. Therefore, the students prefer doing copy-paste activity through 
books or internet without editing.  
 
Techniques of Avoiding Plagiarism 

Based on the study we conducted, making summary can be alternative of 
avoiding plagiarism because the habit of summarizing and finding the main idea 
constitutes a part of reading culture and encourages the students to compose their own 
composition or writing. 

The students can get accustomed to exclusively find the main idea of what they 
read and avoid copy-paste activity as their perspicacity.   
 
CONCLUSION 

Based on the study conducted, writing summary can be an alternative way of 
avoiding plagiarism. The students are expected to get accustomed to making summary 
in order to find the main idea of the story and also to avoid copy-paste activity 
(plagiarism). It proved that the existence of culture of reading can be seen from the 
results of writing summary assignments. The students are weak in expressing their idea 
when they make summary because they have been accustomed to doing copy-paste 
activity.  
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Test Making Summary       

Total  Students (1) 
Organization 

20 

(2) 
Content 

30 

(3) 
Syntax 

25 

(4) 
Mechanics 

5 

(5) 
Vocabulary 

20 
100 

  
1 10 5 10 5 5 35 very poor 
2 12 5 10 5 7 39 Poor 
3 11 5 10 5 5 36 very poor 
4 9 3 10 5 5 32 very poor 
5 10 5 10 5 5 35 very poor 
6 14 5 13 5 5 42 Poor 
7 12 5 10 5 5 37 very poor 
8 11 5 10 5 5 36 very poor 
9 10 3 9 5 5 32 very poor 

10 9 3 5 5 5 27 very poor 
11 11 3 7 5 5 31 very poor 
12 13 3 10 5 5 36 Poor 
13 10 3 12 5 5 35 Poor 
14 10 3 12 5 5 35 very poor 
15 10 3 10 5 5 33 very poor 
16 12 3 15 5 5 40 Poor 
17 11 3 10 5 5 34 very poor 
18 10 3 10 5 5 33 very poor 
19 10 3 10 5 5 33 very poor 
20 15 5 15 5 5 45 Poor 
21 14 5 15 5 5 44 Poor 
22 12 5 10 5 5 37 Poor 
23 11 3 10 5 5 34 very poor 
24 10 3 10 5 5 33 very poor 
25 10 5 10 5 5 35 very poor 
26 10 5 10 5 5 35 very poor 
27 11 3 10 5 5 34 very poor 
28 15 5 17 5 8 50 barely 

acceptable
29 14 5 15 5 5 44 Poor 
30 9 3 10 5 5 32 very poor 

Total  336 118 325 150 155 1084   

Average  11.20 3.93 10.83 5.00 5.17     

Percentage 56% 20% 54% 25% 26%     
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Scale of Writing Autonomy (Form A) 
Dear Student;  
Please mark one of the following choices where N stands for ( never) , R ( rarely), S 
(sometimes), O (often), and A (always). 
 

When writing English, N 
1 

R 
2 

S 
3 

O 
4 

A
5 

1) I know clearly what I am writing about.       
2) I ask someone to thoroughly explain what I should include in my 
summary.  

     

3) I make my own way in writing.       
4) I depend on myself to understand what I am going to write about.       
5) On my own, I identify ideas relevant to my summary.       
6) I make use of what I learned before to improve my writing.       
7) I choose the setting relevant for writing on my own.       
8) I start writing only after I look at other people‘s work.       
9) I decide my own standards, techniques, and procedures.       
10) I try various writing styles that match task requirements.       
11) I question the usefulness, relevance, and accuracy of what I 
include in my summary.  

     

12) I analyze what I write in order to make sure that I am handling the  
task properly.  

     

13) I revise what I write in order to improve my writing performance.       
14) I depend on myself to identify writing difficulties.       
15) On my own, I seek effective solutions to my writing difficulties.       
16) When I face writing difficulties, I wait till someone offers help.       
17) I ask the instructor to provide me with all bits and pieces I should 
include in my summary.  

     

18) I strictly follow the directions dictated by the instructor.       
19) I write about challenging and difficult topics       
20) When I need help, I depend mainly on the instructor.       
21) I ask the instructor to correct every single error I make.       
22) I consider the instructor to be just a facilitator       
23) The instructor decides what we write about; the topic, ideas, the 
quantity, quality, etc.  

     

24) The instructor knows best what I should or should not write about.       
25) I fully depend on the instructor to revise my summary in order to 
identify problems and fix them.  

     

26) I depend on my colleagues to provide me with relevant writing 
resources.  

     

27) I depend on the classroom textbook as the sole source for writing.       
28) I go to the library to gather information relevant to my writing.       
29) Even outside school, I try to obtain relevant writing material.       
30) I use the Internet to search for material I can use in my writing.       
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Scale of Writing Autonomy (form B) 
Dear Student;  
Please mark one of the following choices where N stands for ( never) , R ( rarely), S 
(sometimes), O (often), and A (always). 
 

When writing in English, N 
1 

R 
2 

S 
3 

O 
4 

A
5 

1) I am well aware of my objectives.       
2) On my own, I identify the ideas relevant to my summary.       
3) I start writing immediately without waiting for help.       
4) I ask other students to show me what I should write about.       
5) Before I start writing, I read up on several topics relevant to my summary.       
6) I am well aware of various characteristics and requirements of good writing.       
7) I choose certain topics to write different types of summary on my own.       
8) I write on topics that are challenging and difficult, even if I do not find 
enough information  

     

9) I vary my styles and techniques according to the different writing tasks.       
10) I keep a diary of the effective techniques and procedures I use in my 
writing.  

     

11) I decide the relevant place and atmosphere for my writing.       
12 I do my best to include the information I learned in various courses into my 
summary.  

     

13) I examine what I write to fit the topic of my summary.       
14) On my own, I carry out necessary changes that help improve my writing.      
15) I depend on myself to identify various types of problems I face in writing.       
16) I develop my own checklist to evaluate my writing performance.       
17) I regularly ask someone to help me figure out writing difficulties.       
18) I consult various writing texts and resources to find effective solutions to 
my writing difficulties  

     

19) I depend on my classmates to correct my writing errors.       
20) I ask the instructor to provides me with minute details I need for writing.       
21) I literally follow the directions the instructor provides and write 
accordingly.  

     

22) I ask the instructor to correct every single error I make.       
23) I go back to the instructor before I make any changes in my writing.       
24) I ask the instructor just to give me clues about how to improve my topic.       
25) I depend on myself to obtain relevant writing material.       
26) I ask my classmates for basic material I need in writing.       
27) I use only the classroom text to develop my summary.       
28) I try various resources when writing my summary.       
29) I refer to library references for writing material relevant to my summary.       
30) I make use of online resources to develop my summary.      
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Perceptual Learning Style Preference Questionnaire 
Name  : 
Age  : 
First language : 
Sex  : 
 

No Items 5 4 3 2 1 
1 When the teacher tells me the instruction, I understand better.      
2 I prefer to learn by doing something in class.      
3 I get more work done when I work with others.      
4 I learn more when I study with a group.      
5 In class, I learn more when I study with a group.      
6 I learn better by reading what the teacher writes on the board.      
7 When someone tells me how to do something, I earn more.      
8 When I do things in class, I learn better.      
9 I remember things I have heard in class than things I have heard.      
10 When I read instructions, I remember them better.      
11 I learn more when I can make a model of something.      
12 I understand better when I can read instructions.      
13 When I study alone, I remember things better.      
14 I learn more when I make something for a class project.      
15 I enjoy learning in class by doing experiments.      
16 I learn better when I make drawings as I study.      
17 I learn better in class when the teacher gives me a lecture.      
18 When I work, alone, I learn better.      
19 I understand things better in class when role playing.      
20 I learn better in class when I listen to someone.       
21 I enjoy working on an assignment with two or three classmates.      
22 When I build something, I remember what I have learned better.      
23 I prefer to study with others.      
24 I learn better by reading than by listening to someone.      
25 I enjoy making something for a class project.      
26 I learn best in class when I can participate in related activities.      
27 In class, I work better when I am alone.      
28 I prefer working on projects by myself.      
29 I learn more by reading textbooks than by listening to lectures.      
30 I prefer to work by myself.      
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