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Abstract 
 
Indonesia and Malaysia have many things in common, so as it is with their Children 
Literature. Children literature includes the contexts of children stories and folk tales. 
Elements in both stories and tales for children may incorporate the same elements as 
they are in adult literature: the author’s world view, textual formations, and social 
attitudes. However, young readers will see more on the social attitudes in the story and 
will not be bothered neither with the author’s world view nor the textual formation. 
When such is the case, in order to be conscious of what is in the story and how the 
young readers may give response, value and get affected with the hidden implied ideas, 
it is necessary to maintain positive images and unlimited aspirations for the young 
readers. Looking through the children eyes, the Malaysian and Indonesian Children 
Stories and Folk Tales apt to accumulate in a society without fathers where the father 
characters are mostly off-stage and to meet and be accepted by them, the children 
should accomplish initiation and acquire merits in freshness and fullness of maturity. 
The presence of mothers, on the other hand, leads to the assumption that the children 
are still immature and therefore have to be nurtured until they reach full richness of 
independence. 
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I.  Introduction  

This paper is devoted to discuss how children develop their activities in reading 
Malaysian Children Literature (Rafisa bt. Ab. Rahman & Alif Firdaus Azis, 2008. 
Bacakan Saya Satu Cerita. Selangor: PTS ONE; Othman Puteh & Aripin Said, 2008. 
Himpunan 366 Cerita Rakyat Malaysia. Kuala Lumpur: Utusan Publications & 
Distributions Sdn Bhd.) and Indonesian Children Literature (Ali Muakhir dan Endang 
Firdaus, 2008. 100 Kisah Setelah Tidur. Bandung: PT Karya Kita Bandung; Sumbi 
Sambangsari, 2009. Kumpulan Cerita Rakyat Nusantara: Memetik Hikmah dan 
Kearifan Budaya dari Negeri Jamrud Khatulistiwa. Jakarta: PT Wahyu Media). It will 
questions of how children absorb new concepts and new ideas about the world, and how 
adults (at home, with parents, carers; and at school, with teachers, peers) can help them 
make the reading activities maintain images and aspirations as positive as possible.  
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The aim of seeing the Malaysian and Indonesian Children Stories and Folk Tales 
is to make a link between what adults know about children development in general and 
the stories in Children Literature in particular. Piaget and Vygotsky offer a consistent 
method for analyzing children development in their learning process. In this case, 
learning and recording information from story books will make children aware of the 
values retrieved into their thoughts as they evaluate them. It is, therefore, important to 
explore children stages of development and to look the stories through their eyes into 
account. 

II.  Young Readers Development Stages  

The link of how children, as young readers, manage their reading and learn new 
concepts and develop new ideas about the world; and how adults, as child-carers, are 
engaged to help them make the process of reading and learning as good as possible can 
be explored through Jean Piaget’s constructivism and Vygotsky’s ZPD (Zone of 
Proximal Development).  

Jean Piaget (1896–1980) monitored children stages of development through four 
age-stages: sensori-motor – birth to approximately two years; pre-operational – 
approximately two years to seven years; concrete operational – approximately seven 
years to eleven years; and formal operational – approximately eleven years and older 
(Siegler, 1991).   

(1) In the sensori-motor stage, infants to two-year-old actively engage their 
environment, employing all their senses to censor and make discoveries of the world. 
They learn to interact with the environment by manipulating objects around them. 
During this stage, children move from simple reflexes to more sophisticated intentional 
actions.   

The link between the children, the story-reader and the story is basically 
sensory: books that make sounds, colorful books that are eye-catching, books that are 
delicately touchy; and together with the enchanting mime and mimics reader, they both 
make an opportunity to manipulate the books.   

(2) In the pre-operational stage, children of approximately two years to seven 
years have the characteristics of self-orientation, and the ability to view the world only 
from their own perspective. On the whole this stage is characterized by egocentricism ( 
a kind of self-centeredness). Their thinking is largely reliant on perception but they 
gradually become more and more capable of logical thinking. They develop 
understanding about the real world, increase their understanding first of themselves, 
then those around them and begin to develop logical reasoning (Elliot et.al. 2000).   

In the later phase of this stage, children move away from their egocentricity and 
concentrate more on the world around them. Thus, adults can provide them with story-
books rich with opportunities to make predictions and allow for a variety of active 
responses.  

(3) In the concrete operational stage, children, of approximately seven years to 
eleven years, step further away from their self-centeredness and develop their ability to 
look at situations from another’s point of view. Eliot, (et.al., 2000) again, mentions that 
“Their thinking has become more logical and more abstract, their attention improves, 
and their memory becomes more efficient as they develop new strategies”.   
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This stage is the ‘turning point’ in cognitive development because children’s 
thinking begins to resemble ‘logical’ adult thinking. They develop the ability to apply 
logical reasoning in several areas of knowledge at the same time, such as math, science, 
or map reading, but this ability is restricted to the immediate context. This means that 
children at this stage cannot yet generalize their understanding.  

For them, adults can provide them with story-books that relate to different point 
of view, provide more advanced facts and information, challenge them to solve 
problems, deal with the diversity within larger community, expand on notions of family 
and community, allow for a broader and deeper emotional response to conflict within 
stories, and have endings that are not always happy. In this stage, their reading 
command increases which leads to more self-motivated reading activities.  

(4) In the formal operational stage, children, from eleven years onwards, have 
undergone logical and abstract thinking. They are able to think beyond the immediate 
context in more abstract terms and able to carry out logical operations such as deductive 
reasoning in a systematic way. During this stage, children and young adults are drawn to 
more complex understanding about themselves and the world around them. Thus, they 
achieve ‘formal logic’.  

Story-books for children at this stage can be challenging, complex, and thought 
provoking. Books may be read as representations of culture, with discussion of racism, 
sexism, and other issues of diversity providing for greater awareness of stereotypes. 
Thus, in order to learn their potential, children must be provided with an abundance of 
opportunities and resources from which to construct learning in their reading.  

Piaget sites children active learning from their reading and their environment as 
an act of ‘constructivism’. He suggests that children construct knowledge for 
themselves by actively making sense of their environment. For example, children at 
sensori-motor and pre-operational stage might know that chicks (the only bird/animal 
around them) are hatched from eggs. When they come across other animals 
(chimpanzees, during a visit at zoo), they may assume that the chimp-lings are hatched 
from eggs, too. This process of constructing knowledge in their mind is an act of 
‘assimilation’. Assimilation is the act of bringing in new information.  

Here, children are assimilating information to fit their own interpretation of the 
world and existing ways of thinking (i.e. all animals are hatched from eggs, or, all 
animals are giving birth). At later stage, the concrete operational and formal operational 
stage, children may accommodate information from adults or books that chimp-lings are 
not hatched, but chicks and crocodiles are. They adapt new concepts that not all animals 
are hatched. Piaget refers this process as an act of ‘accommodation’, adapting their way 
of thinking in light of new experience.  

Then when they come across crocodiles, they may assume that crocodiles are 
not hatched but give birth as it is with the chimps. At this stage of constructivism, the 
process of ‘equilibration’ takes place. Here, children make use of both processes of 
assimilation and accommodation. They are satisfied with their current understanding of 
a concept as well as being aware of their shortcomings, as in interpreting crocodiles are 
hatched. With the shortcomings, they then urge themselves to adopt a more 
sophisticated mode of thought and eliminate the shortcomings.  



 129 

Assimilation, accommodation and equilibration are all active processes by which 
the children’s mind transforms, and is transformed by incoming information (Siegler, 
1994:21). With this in mind, adults need to provide story-books with experiential 
opportunities that allow children to continually construct new meanings.   

Lev Vygotsky (1896–1934) builds up Piaget’s mode of children’s 
constructivism development to the ZPD (Zone of Proximal Development). He agrees 
with Piaget that children construct his knowledge for themselves and actively 
participate in the reading and learning process. However, he adds that cultural and 
social context plays an important role in the construction development. He also agrees 
that children are unique in their potencies; nevertheless, help and support from more 
knowledgeable adults is beneficial. His concept of ZPD describes the difference or the 
‘zone’ between the current knowledge of a child and his potential knowledge achievable 
with some help from a more knowledgeable peer or adult.  

One consideration in the selection and use of children’s literature in the 
classroom or at home is their readiness to understand the story content and concepts. 
Vygotsky believes that the pedagogy of literature based reading practice evolves on 
social dialogues with adults and/or more capable peers (Dixon-Krauss, 1996). With this 
concept in mind, it is, thus, important to have dialogues both at home with the parents 
and at school with the teachers. The mediated dialogues and discussion with a more 
knowledgeable people have the pedagogy of providing children with opportunities to 
increase their ZPD of thinking, reading and problem solving. Children’s literature 
encourages children of self-reflection about themselves and the world.  

It can be seen that Vygotsky agrees that social interaction with a more capable 
resource people can enrich children’s ZPD; whereas Piaget characterizes children 
development shared from similarly age stage. In addition to Piaget and Vygotsky’s 
children development, Herbert Kohl (1995:61-2) mentions about the deep impact story 
books have on children. He describes that what is read in childhood does not only leave 
an impression behind but also influences the values, and shapes the dreams, of children. 
It can provide negative images and stereotypes and cut off hopes and limit aspirations. It 
can erode self-respect through overt and covert racism and sexism. It can also help 
young people go beyond family troubles, neighborhood violence, stereotyping and 
prejudice – all particulars of their lives that they have no control over – and set their 
imaginations free. To maintain positive images and unlimited aspirations within the 
Malaysian and Indonesian Children Stories and Folk Tales for the young readers, it is 
necessary to cater and accompany the children with the positive perspectives of the 
hidden implied ideas in the books. 

III.  Malaysian and Indonesian Children Stories and Folk Tales  

Indonesia and Malaysia have many things in common, so as it is with their 
Children Literature. Children literature includes the contexts of children stories and folk 
tales. Elements in both stories and tales for children may incorporate the same elements 
as they are in adult literature: the author’s world view, textual formations, and social 
attitudes.  

Looking through the children eyes, the Malaysian and Indonesian Children 
Stories and Folk Tales apt to accumulate in a society without fathers where the father 
characters are mostly off-stage and to meet and be accepted by them, the children 
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should accomplish initiation and acquire merits in freshness and fullness of maturity. 
The presence of mothers, on the other hand, leads to the assumption that the children are 
still immature and therefore have to be nurtured until they reach full richness of 
independence.  

The Malaysian Children Literature books selected to confirm the case of a 
society without fathers are Rafisa bt. Ab. Rahman & Alif Firdaus Azis’s (2008) 
Bacakan Saya Satu Cerita (abbreviated BSSC) printed in Selangor by PTS ONE and 
Othman Puteh & Aripin Said,. Himpunan 366 Cerita Rakyat Malaysia (abbreviated 
HCRM). Kuala Lumpur: Utusan Publications & Distributions Sdn Bhd); and the 
Indonesian story-books are Ali Muakhir dan Endang Firdaus, 2008. 100 Kisah Setelah 
Tidur (abbreviated KST). Bandung: PT Karya Kita Bandung; Sumbi Sambangsari, 
2009. Kumpulan Cerita Rakyat Nusantara: Memetik Hikmah dan Kearifan Budaya dari 
Negeri Jamrud Khatulistiwa (abbreviated KCRN). Jakarta: PT Wahyu Media.  

IV.  Malaysian Children Literature  

Rafisa bt. Ab. Rahman & Alif Firdaus Azis’s (2008) Bacakan Saya Satu Cerita 
(BSSC) printed in Selangor by PTS ONE is a anthology of children stories embedded 
with instructions for parents (Panduan bagi Ibu Bapa) to guide the children’s reading. 
The instructions, which have Piaget and Vygotsky’s patterns of children development, 
direct parents to select books in accord with children development and zone of 
proximity development:  

(1) Pilih buku ataupun cerita yang sesuai dengan keadaan ataupun keinginan anak-
anak pada masa itu, kemudian bacakanlah ataupun ceritalah kepada mereka [‘pada 
masa itu’ refers to the children stage of development, and in addition to it, children 
have the freedom to select stories with the parents’ guidance. Stories that are 
appropriate for them include identification of character-friendly and community 
understanding so that they can move away from their egocentricity and understand 
others as well];  

(2) Wujudkanlah perbualan dua hal antara anda dan anak-anak. Anak-anak perlu 
diberi peluang mengambil bahagian dalam cerita, sama ada turut sama 
menunjukkan aksi ataupun bertanya [‘perbualan dua hal’ refers to dialogues 
between children and parents. Stories that are appropriate for them should be rich 
with opportunities to make predictions, allow for a variety of active responses, and 
build good relationships];  

(3) Nyatakan dengan jelas, mesej cerita yang disampaikan sekiranya anak-anak tidak 
dapat menangkap maksud cerita yang ingin disampaikan [‘tidak dapat menangkap 
maksud cerita’ refers to the children development of logical thinking. Stories that 
are appropriate for them are those that relate with extraordinary point of view, 
community diversity, and deeper emotional expansion]; 

(4) Beri masa kepada anak melihat gambar sekiranya anda menggunakan buku. 
Sekiranya bercerita beri masa kepada anak anda bertanya [‘beri masa’ refers to the 
conditions of hard times where children need time to absorb more complex, 
challenging and thought-provoking problems. Stories with pictures, at least, give 
them time and lead to alternative imagination and organization in their mind for 
understanding stereotypes and greater self-awareness]. 
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In order to see how the stories work with children development and their ZPD, 
and how similarities in Malaysian and Indonesian stories occur, Vladimir Propp’s 
(1895–1970, in Richter 1989: 756-63) studies on his thirty-one tale transformation 
functions with one hundred and fifty sequences of actions show that, comprehensively, 
both countries share the norms with respect to religion, dispatch and departure. Stories 
told in BSSC and HCRM can be classified into these three categories. However, there 
are phases when the fathers are absent, leaving the children with their mothers. 
Members of the family consist of a mother as a single female parent and the children. 
The absence of male parent continues to be a system and proves to be extremely stable 
and widespread.  

Stories belonging to this category, a society without fathers, arrive at half of the 
whole collected works both in BSSC and HCRM. The following are ten samples of 
‘fatherless’ stories to tell in BSSC: 

(1)  “Doktor Muda” (Amin berumur dua tahun. Dia suka bermain alatan doktor yang 
dibeli ibunya.); 

(2) “Menanggung Kerja” (Aliah bersekolah petang. Jam sudah menunjukkan pukul 
11.30 pagi, tetapi dia masih menonton televisyen. Sudah berkali-kali ibunya 
menyuruh dia bersiap kerana dalam masa setengah jam lagi bas sekolahnya akan 
tiba.); 

(3) “Damia Belajar Kitar Semula” (Damia pulang ke rumahnya sambil menyanyi lagu 
‘Kitar Semula’ yang dipelajarinya di sekolah. Ibunya Puan Noor menegur, 
“Amboi, senangnya hati anak mama. Lagu apa yang Damia nyanyi itu?);  

(4) “Saya Sudah Besar, Ibu” (Ada seekor burung pungguk yang tinggal di kawasan 
pegunungan. Di dalam lubang di kaki gunung itu tinggal pula ibu tikus dengan 
anaknya.);  

(5) “Cuk Cuk Pin” (Nadiah dan Ahmad menjerit kegelian apabila umi menggeletek 
mereka. “Umi, mengapa kami merasa geli apabila umi geletek celah ketiak?” 
tanya Faiz.); 

(6) “Sketsa Allah Sayangkan Kita I” (“Mengapa adik demam, ibu?”. “Allah yang beri 
adik demam.”); 

(7) “Sketsa Allah Sayangkan Kita II” (“Ibu, mengapa Allah sayangkan kita?”. “Sebab 
Allah yang jadikan kita.”); 

(8) “Kelebihan Makan Ikan daripada Ayam” (Mengapa umi goring ikan? Ahmad 
tidak suka ikan. Ayam sedap, ikan tidak sedap. Sekiranya umi masak ikan, Ahmad 
tidak mahu makan. Apabila ayah balik Ahmad mahu ajak ayah makan ayam,” 
rungut Ahmad.);  

(9) “Ikatan Persaudaraan” (Ada dua orang adik beradik tiri memiliki sawah yang 
sederhana luasnya. Mereka mewarisi sawah itu daripada arwah bapa masing-
masing. Walaupun mereka hidup sederhana, mereka suka bersedekah.”);  

(10) “Lo Sun” (Lo Sun dihalau oleh ayahnya kerana dia buta. …[Sementara itu dengan 
pertolongan bidadari, Lo Sun berangsur-angsur dapat melihat karena perbuatan-
perbuatan baiknya] … “Kamu ini Lo Sun?” tanya lelaki itu. “Ya, bagaimana tuan 
tahu nama saya?” Lo Sun kehairanan. “Anakku! Maafkan ayah.” Lelaki itu 
menangis. Lo Sun berasa marah. Tetapi dia tetap sayangkan ayahnya. Akhirnya 
dia memaafkan ayahnya dan mereka hidup gembira.). 
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From the ten model stories above, the first seven stories are directly associated with the 
mothers and the absence of the fathers. The activity of giving mothers a prominent place 
in the family stresses both positive gains to be realized by recognizing that mothers are 
good nurturers for children and have a valid and distinctive perspective on the structure 
of a single female parent in the family, and the negative effects of believing that fathers 
are no longer the only ‘heroes’ or ‘heads’ of the family.  

Model story eight indirectly presents that the father does exist together with the 
mother; however, to the end of the passage he does not show up and Ahmad subsides 
with his mother’s advice that fish is much better than chicken. He gladly has his meal 
without the attendance of his father. Model story nine directly presents ‘arwah bapa’ 
which refers to the absence of the father. Model story ten shows how the father rejects 
and dismisses his disabled son; however, he accepts him back as his son changes to a 
‘man’. Both direct and indirect existence of fathers in the last three models attains 
positive gains to be realized by recognizing that fathers are fruit collectors and mothers 
are fruit bearers, and the negative effects of understanding that fathers and mothers are 
no longer united in the family bond.  

The following are excerpts of ten model stories in HCRM referring to a society 
without fathers: 

(1) “Awang Mata Berdener” (Di hujung Kampung Bakong, tinggallah Awang 
Seraming di sebuah pondok kecil bersama ibunya. Orang kampung memanggil ibu 
Awang Seraming Bidan Tot. Awang Seraming pula dipanggil Awang Mata 
Berdener. Sejak kecil lagi Awang Seraming menghidap penyakit mata berair. 
Sesiapa yang memandang pasti berasa jijik.); 

(2) “Awang Nasi Dingin” (Di Pangkalan Beoh, tinggallah Awang dengan ibunya. Di 
kampung itu Awang dikenal sebagai anak yang malas. Ibunya terpaksa bekerja 
menyara hidup mereka berdua. Awang hanya tahu tidur dan makan sahaja.); 

(3)  “Bayagong” (Ada seorang pemuda yang kaya-raya, Bayagong namanya. 
Bayagong tinggal bersama ibunya di pinggir sebuah kampung di pedalaman 
Sabah. Pada siang hari, Bayagong bekerja di sawah dan ladangnya. Pada sebelah 
malam pula, Bayagong pergi berburu.); 

(4)  “Nasi Menjadi Bunga” (Pada zaman dahulu ada seorang perempuan tua. Dia 
tinggal bersama-sama cucu perempuannya. Kerjanya menjual kuih. Pada suatu 
hari, sedang dia menjaja kuih, dia terdengar suara tangisan. Puas dicari punca 
tangisan itu. Akhirnya dia tiba di belakang sebuah rumah. Di situ dilihatnya nasi 
bertaburan di tanah. Rupa-rupanya nasi itulah yang menangis.); 

(5) “Hingan, Pemuda Perkasa” (“Saya mesti pergi lagi ke gua itu, ibu naga itu mesti 
dibunuh,” kata Hingan. “Jangan, Hingan. Jangan,” kata ibunya. Ibu Hingan tidak 
mahu menyabung nyawa kerana membunuh binatang yang buas itu. Hingan masih 
muda.); 

(6) “Batu Belah Batu Bertangkup” (Mak Tanjung tinggal bersama anaknya Melur dan 
Pekan di kaki Bukit Berapit. Sejak suaminya meninggal dunia, Mak Tanjung 
menjadi muram dan pendiam. Kerjanya mencari akar kayu untuk dibuat ubat juga 
diabaikan.); 

(7) “Anak yang Taat” (Di sebuah kampung terpencil tinggal seorang budak lelaki 
bernama Jasa. Dia sangat baik, rajin dan taat kepada ibu bapanya. Ibu bapanya 
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sangat sayang akan Jasa. Pada suatu hari, ayah Jasa meninggal dunia. Tinggallah 
dia bersama ibunya. Mereka sangat miskin.); 

(8)  “Kepala Ikan” (Kononnya, ada seorang pemuda yang gagah. Badannya tegap dan 
tinggi. Namanya Bawi. Dia tinggal bersama-sama ibunya di Kampung Banang. 
Ayahnya sudah meninggal dunia.) 

(9) “Pak Pandir Pergi Berdagang” (Kononnya pada zaman dahulu Pak Pandir tinggal 
di sebuah desa. Pak Pandir sudah tua. Dia sudah puas mengusahakan ladangnya. 
“Apalah gunanya bertani, lebih baik berdagang. Untung lebih banyak, boleh bayar 
hasil lebih besar kepada sultan,” kata Pak Pandir seorang diri.); 

(10) “Orang Kaya Kedekut” (Tersebutlah kisah seorang lelaki kaya bernama Kelana. 
Dia tinggal di sebuah pulau. Dia berniaga di pelabuhan. Kelana sangat kedekut 
orangnya. Dia tidak pernah memberi sedekah atau bantuan kepada sesiapa pun. 
Kelana akan menghalau setiap fakir miskin yang dating meminta sedekah.).  

From the ten model stories in HCRM, the first five stories explicitly tell how children 
live with their mothers without the presence of the fathers. The stories expose both 
positive cultural practices that give mothers vast opportunities to make their children get 
better condition and position without the help and intervention of the fathers. Mothers, 
in these versions, are admitted to have vital part to raise the children from inexperience 
to maturity. The negative effect is the further diminishment of the fathers’ role in the 
family. Children may insist a question, such as – “where are the fathers when the 
mothers and their children are having such bad times?” 

The model stories 6 to 8 exhibit the indirect presence of the fathers as they are 
eliminated by death. Attended only by the mothers has brought the children to their 
absolute victory. To substitute the absence of the fathers, the children use their fathers’ 
weapon and possessions to win battle and solve problems. Model stories 9 and ten are 
samples of mockery that make Pandir and Kelana a laughing stock. It does something 
fundamental that in view of the ending their mothers save them. This point, again, needs 
further consideration why children should be accompanied and have some dialogues 
with more knowledgeable adults to construct positive insights from stories they read.  

V.  Indonesian Children Literature   

Two selections of children stories and folktales applied in this paper are Ali 
Muakhir dan Endang Firdaus 2008’s, 100 Kisah Setelah Tidur (KST), Bandung, PT 
Karya Kita Bandung, and Sumbi Sambangsari 2009’s Kumpulan Cerita Rakyat 
Nusantara: Memetik Hikmah dan Kearifan Budaya dari Negeri Jamrud Khatulistiwa 
(KCRN), Jakarta, PT Wahyu Media.  

In contrast with the traditional stories, KST is not bedtime stories. KST is an 
anthology of stories which are supposed to be told to children in their awaking time – 
‘setelah tidur’. The book is opened with an awakening grace “Alhamdullillahilladzii 
ahyaanaa ba’damaa amaatanaa wa ilaihinnusyuur – Segala puji bagi Allah yang 
menghidupkan kami setelah mematikan kami. KepadaNya-lah kami kembali – Praise be 
to Allah who awakens us after taking our life. To Him we return.” The following are ten 
excerpts selected for the fatherless society: 

(1) “Hari Pertama di Sekolah” (Kemarin adalah hari pertamaku sekolah di Taman 
Kanak-kanak. Uh, malunya. Aku menangis waktu Mama pulang 
meninggalkanku!); 
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(2) “Puisi Ayu” (Ayu pulang sekolah. Hari ini hari pertama dia sekolah. “Di sekolah 
mengasyikkan, bukan?” Tanya Mama. “Ya,” jawab Ayu. “Kami belajar membuat 
puisi. Aku akan mengajari boneka beruangku, Lala, puisi yang aku buat.”); 

(3) “Ternyata Asyik Juga” (Mama asyik dengan senamnya, mengikuti irama musik 
yang keluar dari tape. Kata Mama, senam dapat menimbulkan kegembiraan. Tapi, 
aku rasa tidak. Bagiku, bermain-main dengan truk-truk mainankulah yang dapat 
menimbulkan kegembiraan); 

(4) “Poci Badut” (“Mama, lihat!” seru Ayu. “Bungkusan bapak tua itu jatuh!” Ayu 
menunjuk ke arah seorang bapak tua yang berjalan cepat di depan mereka. Saat itu 
Ayu dan Mama baru saja keluar dari toko. Ayu cepat memungut barang itu. 
Dikejarnya bapak tua itu, lalu diberikannya barang itu.); 

(5)  “Ketika Ketinggalan Bus” (“Ayo cepat!” seru Mama. Dia melangkah cepat 
memasuki stasiun kereta. “Kalian tidak ingin ketinggalan kereta, kan?” Ayu dan 
Ian segera mengejar Mama. Mereka gembira karena akan berlibur di rumah Nenek 
di desa Jambu.);  

(6) “Bu Landak Kehilangan Anak” (Bu Landak melihat ke sekeliling toko dengan 
penuh cemas. “Ibu kehilangan sesuatu?” tanya Pak Kelinci, si penjaga toko. “Ya, 
saya kehilangan anak saya,” jawab Bu Landak. “Ya, saya melihatnya. Anak itu 
berpegangan pada baju Ibu saat saya melayani Ibu. Jangan cemas. Kita akan 
segera menemukannya. Ia tidak akan pergi jauh.”).  

(7)  “Pak Bupati yang Bijak” (“Jangan dihukum mati, Tuan!” ratap si Pencuri. 
“Hamba mau dihukum apa saja, asal jangan dihukum mati. Ibu hamba ada di luar. 
Hamba adalah anak satu-satunya. Bagaimana dengan ibu hamba jika hamba 
mati?”); 

(8) “Mori, Si Pengamen” (Mori pemuda yang amat miskin. Orangtuanya telah lama 
tiada. Dia juga tidak memiliki saudara seorang pun. Untuk mendapatkan makan, 
Mori bekerja sebagai pengamen. Dengan kecapi tua peninggalan ayahnya, Mori 
bernyanyi dari rumah ke rumah.);  

(9)  “Teko Kecil Biru” (Ada sebuah teko kecil berwarna biru. Teko itu terletak di 
dapur. Ia selalu mengomel. “Isilah aku, isilah aku!” teriaknya, setiap kali Mama 
lewat. Mama menuangkan susu ke dalam teko itu untuk membuatnya tenang. 
Untuk beberapa lama teko itu merasa senang. Kemudian ia kembali mengomel, 
Teriaknya, “Tuangkan isiku, tuangkan isiku!”); 

(10)  “Ketika Bu Atmo Mengeluh” (Barangkali Bu Atmolah yang mempunyai paling 
banyak pekerjaan. Dia harus merapikan tempat tidur, mengepel lantai, menjahit, 
menyeterika, dan masih banyak lagi. Akibatnya, tak ada waktu luang sedikit pun 
untuknya beristirahat.); 

The above ten model stories expose various mothers’ position without the presence of 
the fathers. The first four shows that there is always an open space for mothers to be 
with the children in view of education – such as ‘First day at school’, ‘Nursery rhymes 
lesson’, ‘gymnastics’ and ‘helping elderly people’; and this open space is not 
accompanied by the fathers.  

Models (5) and (6) provide the picture of giving mothers a place outside the 
homes – ‘traveling’ and ‘going shopping’, again, without the accompaniment of the 
fathers. The characters in Model 6 are animated figures. There is something about 
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animation itself that provides children with imagination and, therefore, attracts them to 
ask questions or give comments about the characters.  

Models (7) and (8) give contribution to practice and interpretation of the 
isolation of mothers and children in poor and helpless condition – being ‘a thief’ and ‘a 
street singer’ which is strengthened by the absence of the fathers. The fathers’ presence 
is indirectly shadowing the family by their old possession – like ‘an old flute’, and it 
appears to be an exchange for their presence.  

Models (9) and (10) serve a concept of how mothers strive for life with heaps of 
housework. Mothers are cultural production of housework agency. The alienation of 
fathers as their housework-partners affirms both negation of their presence and the 
autonomy of a ‘fatherless’ society. Such image depicts critical issues and values of the 
changing structure of a (female) ‘single’ parent family because of the absence of the 
fathers. The vacancy is encountered by the mothers’ vitality, which, at the end, brings 
victory and success to the children.  

KCRN is an anthology of Indonesian folktales and has the objectives to provide 
critical thinking and enrich the young readers’ image with positive values abstracted 
from the tales. The following are excerpts of ten model stories in KCRN, referring to a 
society without fathers:   

(1) “Malin Kundang Si Anak Durhaka” (Di pesisir pantai wilayah Sumatera Barat, 
terdapat sebuah desa nelayan. Di desa tersebut, hiduplah seorang ibu dengan anak 
lelakinya semata wayang. Anak itu diberi nama Malin Kundang. Mereka hidup 
sangat miskin. Ayah Malin sudah lama meninggal dunia. Karenanya, ibu si Malin 
harus berjuang seorang diri menghidupi anaknya.); 

(2) “Si Lancang yang Lupa Diri” (Di sebuah desa bernama Kampar, hidup seorang 
ibu dengan anaknya yang bernama Lancang. Mereka hidup di sebuah gubuk tua. 
Kehidupan mereka sangat miskin. Karenanya, untuk mencukupi kehidupan sehari-
hari mereka harus bekerja sebagai buruh tani.); 

(3)  “Ular N’Daung dan Si Bungsu” (Dahulu kala, di Bengkulu terdapat sebuah desa 
yang letaknya di bawah kaki gunung. Di desa tersebut hiduplah seorang janda tua 
dengan tiga orang anak perempuannya. Mereka hidup miskin dan tinggal di 
sebuah gubuk sederhana. Untuk memenuhi kebutuhan sehari-hari, mereka 
mengandalkan penjualan hasil kebun yang sempit.);  

(4) “Asal-Usul Rawa Pening” (Dahulu, dikisahkan tentang seorang anak yang malang. 
Ia hidup bersama dengan ibunya yang miskin. Mereka hanya mempunyai rumah 
gubuk dan seekor kerbau peninggalan ayahnya yang sudah lama meninggal 
dunia.) 

(5)  “Janji Seorang Raja” (Dahulu, di suatu negeri, hiduplah seorang janda dengan 
anaknya yang masih kecil. Mereka hidup sangat sederhana di sebuah gubuk tua. 
Gubuk itu tidak jauh dari istana. Negeri itu dipimpin oleh seorang raja yang baik 
hati, arif, dan bijaksana. Raja tersebut sangat dekat dengan rakyatnya, dari yang 
tua sampai anak kecil, ia sangat dekat. Karenanya, rakyatnya pun menjadi sangat 
dekat dengan dirinya.); 

(6) “Mamle Si Anak Sakti” (Dahulu, seorang laki-laki dari suku Frisya menikah 
dengan seorang wanita dari suku Sandrafe. Dari perkawinan tersebut lahirlah 
seorang bayi laki-laki yang kemudian diberi nama Mamle yang artinya orang 
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sakti. Tidak berapa lama, ayah Mamle meninggal dunia. Mamle hanya tinggal 
dengan ibunya.); 

(7) “Batu Golog” (…Karena iba melihat Inaq Lembain, ibu pemilik padi itu memberi 
pekerjaan. Inaq Lembain disuruhnya membantu menumbuk padi. Ketika 
menumbuk padi, kedua anak Inaq Lembain diletakkan di sebuah batu ceper yang 
tidak jauh dari tempat ia menunbuk padi. Batu itu bernama batu golog. “Tunggu di 
sini, Nak. Ibu akan bekerja. Kalian jangan nakal ya,” pesan Inaq Lembain kepada 
kedua anaknya.). 

(8) “Ibu Kandungku Seekor Kucing” (Dahhulu, di sebuah desa, hidup kaka beradik 
yang sangat cantik. Sang kakak bernama Mimi dan adiknya bernama Mini. 
Mereka tinggal bersama ibunya di sebuah rumah yang sangat sederhana. Namun, 
tidak seorang pun tahu bahwa ibu kedua gadis yang cantik dan baik hati itu adalah 
seekor kucing. Meskipun demikian, kedua gadis itu sangat menyayangi ibunya.); 

(9)  “Batu Menangis” (Di Kalimantan Barat, hiduplah seorang gadis cantik bersama 
dengan ibunya yang lembut dan bijaksana. Kecantikan si gadis tak ada 
bandingnya. Matanya indah dan bersinar. Rambutnya hitam, panjang, dan berkilau 
bagaikan mutiara hitam. Kulitnya putih dan lembut bagaikan sutra. Parasnya 
cantik menawab. Semua orang mengakui dan mengagumi kecantikan si gadis.); 

(10)  “Si Pahit Lidah” (Dahulu di Sumedang, Sumatera Selatan, terdapat sebuah 
kerajaan besar. Di kerajaan tersebut hidup seorang pangeran bernama Serunting. 
Ia adalah anak keturunan dari seorang raksasa bernama Putri Tenggang. Pangeran 
Serunting ini memiliki sifat iri hati.) 

From the ten model stories above, the first seven stories depict the poor condition of 
mothers as ‘janda tua’, ‘ibu miskin’, and ‘suami meninggal dunia’. The fathers, in this 
case, are no longer becoming the money-earner. Yet, the relatively deprived mothers 
and the helplessness of their children in the home strengthen the mothers’ position 
within the family. However, the sufferings and injuries exposed in this fatherless society 
give notion of an intense loving maternal care, which can possibly be assumed to the 
existence of the single female contemporary family. 

Model stories (8) and (9) refer to the tender attribute of the mothers with their 
nice-looking daughters. The seeming naturalness of the power of beauty that is claimed 
by the daughters is usually matched, in the previous Malaysian model stories, with the 
naturalness of the power of physical strength claimed by the sons. Still, both powers are 
transformed in virtue of the mothers’ capacity for care and compassion.  

Model story (10) is deliberately selected to display the presence of ‘raksesi-
model mother’ in order to contrast the character traits of ‘gigantic’ with ‘meager’ 
mothers’ disposition. This seeming contradiction can lead children to simple positive 
and/or negative assumptions that ‘richness’ tends to have an awful end whereas 
‘poverty’ to success. Thus, to prevent such seeds grow firmly rooted in the children’s 
mind, it is wise to have more knowledgeable adult and peer to be the essential medium 
for the story books and the children’s proximity growth.   

VI.  Conclusion  

Looking through the eyes of children eyes, the Malaysian and Indonesian 
children stories and folktales apt to accumulate a society without fathers. The point of 
the absence of the fathers or their indirect presence, and the presence of the mothers is 
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structurally and functionally a necessary feature for the children to understand certain 
social formation; which eventually accommodates healthy and positive appreciation to 
it. The stories and folktales should be treated as entertainment, diversion from an 
activity comprising leisure time, time shared with peers and adults.  

Through this experience, young readers build up wider endowment in their 
stages of development and allow themselves, with the help of more knowledgeable 
adults, to construct their assimilation, accumulation, and equilibration growth. However, 
close attention should be paid to the negative (or, positive?) issues as children may 
come to limited assumptions that (1) mothers and children may take over the fathers’ 
role; (2) they develop a legal conception that fathers’ authority is undermined; (3) they 
become increasingly independent of their fathers’ authority which results to a condition 
where children’s aspirations will divert away from their fathers’; (4) contemporary 
family is likely to consider the changing norm of the society to a structure of a single 
‘female’ parent family: a society without fathers! 
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